






The Narrow Path...

Segregation: Race, 
Ability

Structural disadvantages for OTL

Disparities in achievement & service outcomes

Policy saturated world about differences

Demographic imperative
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 Historical 
consciousness

 Commitment 
to equity

The Narrow Path
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The Narrow Path

[The story about 
school integration] is 

about you. Even 
though the main event 
in the story took place 
many years ago, what 
happened before it and 
after it is now part of 
all our lives. Because 
remembering is the 

mind’s first step toward 
understanding...   
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Culture & Commitment 
in Leadership

 (adapted from Walker, 1999)

 Culture as a minimized influence in the 
professional development of leaders.

 Influence of leaders’ cultural self .
 Cultural location, affective and verbal 

responses to students.
 The influence of culture on how information or 
events are interpreted.
 Commitment as a minimized influence in the 
professional development of teachers.
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reflect

What idea or 
metaphor do you use 
in your leadership 
work to focus on the 
narrow path issues?
 What role do a 
historical consciousness 
and commitment to 
equity play in your 
leadership work? 
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The Open Gate...
Equity & Inclusion

Walking the Talk: Elusive Justice 
(El Haj, 2006) 

Examine justice claims that implicitly 
organized various approaches to 
redressing educational inequality. 

 Integration, equal standards, recognition 
of difference.
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Walking the Talk: 
Elusive Justice 

(El Haj, 2006)

Ethnographic work in 2 schools in the East Coast 
entailing 4 years of fieldwork stretched over an 8-
year period. 

Two different schools committed to meaningful 
change.

What is fair?, How can we make this a more inclusive 
community? How can we make this a place where all students 
are successful?
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Walking the Talk: 
Elusive Justice 

(El Haj, 2006)

 Equal standards interrupt inequalities 

 Ensure all students have access to a challenging 
curriculum and attain at high performance 
levels.

 Make for historical differential access to OTL.

 But…  many students could not show mastery of 
the new standards.

 Widely variable academic performance levels.
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Walking the Talk: 
Elusive Justice 

(El Haj, 2006)

Same or differential treatment?

Should all students be expected to meet the same standards?

 Should they be expected to do so within a specific timetable? 

If  so, should students who did not demonstrate mastery of  
the standards fail? 

Or, should teachers take into account students’ differences (in 
knowledge, skills, learning strengths, development over time) 
and, consequently assess them differently?
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Walking the Talk: 
Elusive Justice 

(El Haj, 2006)

 If students needed differential treatment…

 Did that mean teachers would “lower” standards 
for some students? 
 Did differential treatment indicate inequitable 

education? 
 Alternatively, did equity demand acknowledging  

students’ differences and thus engaging in 
differential treatment (pedagogy, timetables, 
assessment) to get them to those standards?
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Equity Dimensions 
(Skrla et al., 2004)

 Teacher quality.

 Professional learning.

 Programmatic equity.

Collateral programmatic consequences of a 
policy saturated world.

 Achievement equity.

Beyond single indicators.
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The Wide Road
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The Wide Road

 The cultural work of equitable 
education.

 Re-define culture

 What is the role of culture in learning?

 Leaders as ethnographers

 What are the implications of your 
responses for the design and 
implementation of inclusive schools? 
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Culture: Traditional 
Assumptions

 Individual trait, cohesive, & stable.

“Typical minority” v. individualization/ 
uniqueness.

“Single group studies,” “tourist approach.”

 Fossilized.

Not linked to subject matter teaching, 
learning, and school practices (Artiles, 1996).
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Dynamic View of 
Culture

 Culture is “the socially inherited body of 
past human accomplishments that serves 
as the resources for the current life of a 
social group ordinarily thought of as the 
inhabitants of a country or 
region” (Gallego et al., 2001, p. 362). 

 Location: Mind v. everyday practices.
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Dynamic View of 
Culture

 Culture embodies visible and invisible 
elements, and its production and 
reproduction are achieved in social interactions 
“from the partial and mutually dependent 
knowledge of each person caught in the 
process. It is constituted, in the long run, 
by the work they do together” (Varenne & 
McDermott, 1999, p. 137).
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1. Cultures in the School

3. School
 CultureS

2. The School
 Culture

What’s already there The work that people do 
together

What students and teachers bring 
with them
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Reflect

 1. What did you learn 
about the cultures in the 
schools you observed 
today?
2. What did you learn 
about the school culture at 
the sites you visited? 
3. What did you learn 
about the school cultureS 
at the sites you visited ?
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Reflect

Perspective

 Be aware of your 
own assumptions, 
expectations, & 
cultural/power 
location: 
Describing v. 
judging.

30



Dynamic View of 
Culture

 Re-Present Culture

Defined as a “verb,” processual, how 
people live culturally in local but 
changing circumstances, make culture 
invisible--knowledge, resources, funds, 
networks (Ingold, 1994; Moll, 1997).
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Dynamic View of 
Culture

1. Stability of culture

 Reproduction or change

2. Cohesion of culture
 To recognize v. to stereotype

 Individual, group

3. Perspective

Representation and power 
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Implications

 School work and inclusive education 
committed to equity are cultural work.

 Leaders as ethnographers.

 School is the unit of analysis.

 Professional and student learning is the 
heart of this work.
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Why Focus on 
Professional Learning?

Not enough teachers can organize instruction to 
highlight the cognitive skills that our new knowledge 
society expects. Not enough teachers can work 
successfully with students from diverse cultural, ethnic, 
and economic backgrounds. no enough teachers can 
relinquish the role of  classroom “sage’ and knowledge 
transmitter to assume a new role focused on facilitating 
problem-solving and developing knowledge among 
students. The challenges posed for American education 
require substantial teacher learning resources 
(McLaughlin & Talbert, 2006, p. 1)
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Walking the Talk
The Promise of  Professional Learning 

Communities

 PLC influence 
teacher and student 
learning (Lee & 
Smith, 1995, 1996; 
Lee et al., 1997; 
McLaughlin & 
Talbert, 2001; 
Newman & 
Associates, 1996; 
Rowan et al., 1997).

Serve 3 key functions 
(McLaughlin & Talbert, 2006)

 Build and manage knowledge.
 Create a shared vision, 
language, and standards for 
practice and student outcomes.
 Sustain aspects of  schools’ 
cultures that are vital to 
sustainability.
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Creating PLC 
(McLaughlin & Talbert, 2006)

 Technical Culture

 Beliefs about students

 Student roles as learners

 Content (text based, core discipline)

 Pedagogy (transmission, construct 
knowledge)

Assessment practices (text based, 
performance)
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Creating PLC 
(McLaughlin & Talbert, 2006)

Professional Norms

 Collegial relationships (isolation, 
collaboration) 

 Professional expertise (private, discipline 
based, collective/public)

 Organizational policies

 Teacher/course assignment (seniority, 
rotation/sharing)

 Resource allocation (privilege, collective)
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Reflect

 Select ONE of the PLC domains identified 
before and brainstorm how you’d invest in the 
development of an inclusive PLC at your 
school. Consider working on these aspects:

 Teacher community

 Shared leadership

 Focused effort

 Data use

 Inquiry procedures
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Reflect

 Now reflect, how are you addressing the 3 
layers of culture presented earlier?

 The school culture

 The cultures in the school

 The school cultureS
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Leadership for Equity 
in Education

1. The narrow path...
 Working in an inequitable and policy 

saturated world.
2. The open gate...

Commitment to equity in education.
3. The wide road...

The cultural work of  equitable 
education.

Leaders as ethnographers.
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The Promise of 
Inclusion: 

Notes on the Cultural Work of 

Equity in Education  
A l f r e d o  J .  A r t i l e s

A r i z o n a  S t a t e 
U n i v e r s i t y
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